
History at Springfield Community Primary School 
Our Vision 
At Springfield Primary School, history forms an integral part of our Footprints Curriculum. We want to teach our children to understand our past so that we can make thoughtful observations 
and judgements about it. Therefore, we believe that by learning about the footprints of the past, we can better understand the world we live in today and make informed decisions about the 
footprints we may leave in the future. Central to our approach to teaching history, is a belief that it is far more than a list of dates and events that must be memorised. We use an enquiry-
based approach to explore the past and learn about key periods. Within our classrooms, we follow these rich lines of enquiry by answering questions such as What is the lasting legacy of the 
Ancient Greeks?  Studying history in this way inspires children’s curiosity, encourages them to ask critical questions and enables them to have a better understanding of the society in which 
they live and that of the wider world.  

 
In our History curriculum, we have thought about key threads that run through the units of learning.  These include invasion and settlement, legacy, empire, civilisation, monarchy and society. 
By carefully mapping these themes across the units and revisiting them in different sequences of learning, we will help children gain historical perspective by placing their growing knowledge 
into different contexts, understanding the connections between local, regional, national and international history; and between short- and long-term timescales.  
How we plan and teach History 
At Springfield, history is embedded in our topic-based approach to learning in EYFS and KS1. In KS2, history is taught once each term. Teachers plan sequences of lessons across the unit that 
will build on and develop the children’s knowledge and skills. In Key Stage 1, our curriculum is mapped to enable children to develop an awareness of the past, using common words and phrases 
relating to the passing of time. They will start to know where the people and events they study fit within a chronological framework and identify similarities and differences between ways of 
life in different periods. As they progress through the key stage, they will demonstrate a growing confidence and accuracy when using historical vocabulary, such as monarchy, explorer and 
artefact. In Key Stage 2, children will continue to develop a chronologically secure knowledge and understanding of British, local and world history, establishing clear narratives within and 
across the periods they study. This chronology, or sequence of events, will be referred to throughout KS2 so that children become secure in their understanding of important historical events 
and eras. It will also enable them to begin to identify trends over time and develop the appropriate use of historical terms such as ancient and civilisation. The explicit mapping and rigorous 
teaching of vocabulary ensures that children can gain and deploy a historically grounded understanding of abstract terms such as ‘empire’ or ‘parliament’. 
 
Carefully selected skills are chosen to best match each unit of knowledge and progress year on year. Opportunities to practise and embed skills are planned for so that they are revisited and 
refined over time. The knowledge and skills that children will develop throughout each history topic are mapped across each year group and across the school to ensure progression. We 
also maximise the opportunities that our home city of London has to offer in terms of its rich history and vast array of museums and cultural sites. Therefore, children’s learning in history 
is enriched by visits to carefully selected museums, where workshops and visit materials deepen their understanding and knowledge. Teachers are also able to use the Historical 
Association’s wealth of resources to develop their subject knowledge. 
 
We provide a knowledge organiser for teachers, which aims to distil the essential knowledge required for teaching a unit. The  Unit Overview is also provided and it is shared with pupils 
and placed in their books at the beginning of a unit of learning. Our teachers use these documents to write comprehensive medium term plans prior to teaching a unit.   

Knowledge Organiser Unit Overview Medium Term Planning 

Purpose: to ensure that teachers have sufficient subject 

knowledge to teach the unit. Knowledge organisers include: 

 Essential facts about the topic 

 Key vocabulary that the children will need to use 

 A timeline 

 Images such as diagrams, photos or maps 

 Significant individuals 

 

Purpose: to provide teachers with coherently planned and 

sequenced learning intentions to build towards 

cumulatively sufficient knowledge and skills for future 

learning. Unit Overviews: 

• Identify key knowledge and skills for units of 

learning in progressive learning intentions 

• Provide links to learning across our curriculum so 

that prior steps can be revisited and next steps can 

be planned for 

Purpose: teachers plan carefully sequenced learning 
activities that present subject matter clearly. Medium Term 
Planning includes: 

• A hook or context for learning 

• Teacher input – e.g. modelling, demonstrating 

• Planning for the learning activity and how learning 

will be evidenced 

• Differentiation: how all children will access the 

learning – support and deepening opportunities 



• Key questions to ensure that children are thinking 

deeply and making connections across their learning 

• Three assessment statements 

How we evaluate learning in History 

The impact of our History curriculum can clearly been seen in the children’s Topic (KS1) and Humanities (KS2) books. Our rich History curriculum is also evident in the texts that we have selected 
for our children to read, displays in our classrooms, class assemblies where children share their knowledge with their parents and the historical narratives our children recount. The detailed 
unit overview outlines the main learning objectives – enquiry questions – that the children will investigate and answer during their learning. The opportunity to evaluate and reflect on the 
learning is planned for regularly to enable the children to see how their learning is progressing.  
 
Assessment of Learning – children’s learning is assessed using a range of Prove Its. These Prove Its provide evidence for assessing against the three assessment statements on the Unit Overview. 
The Prove Its are carefully designed and require the children to recall their knowledge about the unit in a variety of ways (for example: sorting objects from different periods and explaining 
their function, describing the significance of key individuals from a period studied). At the end of the year, class teachers then use the children’s recorded work and assessment to make a 
judgement as to whether each child is working towards or at the expected level. 

  

 



 

 



One of the main purposes of National Curriculum for History is to help students gain a coherent knowledge and understanding of Britain’s past and that of 
the wider world. In order to build a coherent, chronological narrative from the earliest times to the present day, we use a carefully constructed timeline 
which shows the different units children study in Key Stage 2. This allows pupils to gain historical perspective by making connections across short and long 
timescales and by relating their growing knowledge of periods taught to their chronological context. Using this timeline as a starting point, children sequence 
events, stories, pictures and periods over time to show how different periods relate to each other and to develop a coherent understanding of the past. 
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Year 1 – Our Learning Footprints in History 

In Year 1, children are taught to identify changes within living memory, by examining how schools have changed over time. Our school building, which dates from 1900, 
will provide an excellent starting point for exploring the past and thinking about how schools how changed over time. A detailed investigation of the building will provide 
some excellent clues as to how children’s experience of school was very different in the past. Parents and grandparents will also be invited into our classroom to give a 
first-hand account of what school was like and how it was different in the living past. As they become more familiar with living memory, our children will begin to investigate 
events beyond living memory, to develop a growing sense of chronology and awareness of time and changes over time. 
Unit Me, Myself and I – Our Victorian School Explorers and Journeys Dinosaur Planet 
Concept Similarity and difference Historical significance Chronological understanding 

N
at

io
n

al
 

C
u

rr
ic

u
lu

m
 

Pupils should develop an awareness of the past, using 
common words and phrases relating to the passing of time.  
They should know where the people and events they study 
fit within a chronological framework and identify similarities 
and differences between ways of life in different periods. 

The lives of significant individuals in the past who have 
contributed to national and international 
achievements. 
Ask and answer questions, choosing and using parts of 
stories and other sources to show that they know and 
understand key features of events. 

The lives of significant individuals in the past who have 
contributed to national and international 
achievements. 
Pupils should develop an awareness of the past, using 
common words and phrases relating to the passing of 
time.  
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This is the first history unit in Key Stage 1.   The children 
will start by thinking about what school is like today. 
They will then use our school as the basis for a journey 
back in time to the Victorian period.  Starting with a 
thorough examination of our school building, they will 
look for clues the building gives us about what life was 
like for a Victorian schoolchild.  This learning will be 
enhanced in the classroom when it is turned into a 
Victorian schoolroom and with children playing the 
role of Victorian children.  What will they think is best 
- school today or school in the nineteenth century? 

As a result of their previous learning, children 
have begun to understand that history is the 
study of everything that has happened in the 
past to people and things. To further develop 
their historical skills, the children study the 
experiences and adventures of some famous 
explorers:  Christopher Columbus, Ibn Battuta 
Neil Armstrong, Mae Jemison and Robert Falcon 
Scott. By studying and comparing the historical 
periods in which these great explorers lived, 
they will begin to gain an understanding of 
chronology. 

In this unit, the children travel all the way back to 
pre-history, millions of years ago, to learn about 
what dinosaurs were like and why they became 
extinct. They also return to their previous 
learning about the Victorian period and study the 
life of the famous Victorian palaeontologist Mary 
Anning. They will investigate how she helped 
scientists to discover more about dinosaurs and 
how this made her so ahead of her time. 
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Chronology: 
Recount past changes from their own lives. 
Sequence some events in chronological order. 

Chronology:  
Sequence some events in chronological order. 
Match objects to people of different ages. 

Knowledge and understanding: Identify key 
events and people from periods studied 

Investigating and interpreting: Begins to use sources 
to identify some details and answer simple questions. 

Knowledge and understanding: Identify key 
events and people from periods studied. 

Investigating and interpreting: Find answers to 
simple questions about the past from sources of 
information. 

Vocabulary  
Use subject related vocabulary relating to the passing of time as well as past, old, new, recent, young, days, months 

 

 



Year 2 - Our Learning Footprints in History 

As children progress into Year 2 they will begin to investigate events beyond living memory, to develop a growing sense of chronology and awareness of time and changes over time. As 
part of this focus, children will study the Great Fire of London and investigate how the homes we see around us in London have changed over time. We will also study the lives of significant 
individuals in the past who have contributed to national and international achievements: the first Queens – Elizabeth I and Queen Victoria. Using literacy and drama, children will develop 
their ability to ask and answer questions, choosing and using parts of stories and other sources to show that they know and understand key features of events. Children will start to use, 
and begin to evaluate, some of the ways in which we find out about the past and identify different ways in which it is represented.  
Unit London, London Mighty Monarchs Up, Up and Away 
Concept Cause and consequence Similarity and difference Historical significance 
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Significant historical events, people and places in their own 
locality. 
They should know where the people and events they study 
fit within a chronological framework and identify 
similarities and differences between ways of life in different 
periods.  
Changes within living memory. 

The lives of significant individuals in the past who 
have contributed to national and international 
achievements. 
Ask and answer questions, choosing and using parts 
of stories and other sources to show that they know 
and understand key features of events. 

Significant historical events, people and places in 
their own locality. 
The lives of significant individuals in the past who 
have contributed to national and international 
achievements. 
Understand some of the ways in which we find out 
about the past 
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In this unit, the children travel back in time to London in 
the seventeenth century.  In 1665, the plague hit London, 
killing thousands of people. While the people were still 
recovering, a second disaster hit the city in 1666 - the Great 
Fire of London. The fire started in Pudding Lane on 2 
September 1666 in the bakery of Thomas Farriner. The 
children will learn about the different reasons for the fire 
spreading so quickly and causing such devastation.  They 
will also discover the lasting legacy of the fire and what 
makes an event that occurred more than 300 years ago so 
significant today. Using the homes we see around us in 
London and their knowledge of the legacy of the fire, the 
children will also investigate how the homes we live in have 
changed over time. 

Elizabeth I and Queen Victoria have often been hailed 
as Britain’s greatest monarchs. In this unit, the 
children investigate what makes these queens so 
famous by first looking at what they had in common. 
They will discover that they were both women 
occupying a role that was usually reserved for a man 
and that during both of their reigns Britain’s strength 
and military might grew. Elizabeth oversaw the birth 
of the British Empire as the country started to flex its 
muscles in Europe, and the empire reached its peak 
under Victoria. Opinion remains divided over who 
was the greatest monarch; will our children be able 
to decide? 

In this unit, the children travel back to a time when 
we did not see countless planes flying above our 
heads. Instead, people had long been looking up at 
the sky and wishing to fly.  They will discover that 
there were many futile attempts to build the first 
aeroplane and that the history of flight can be traced 
back hundreds of years to the first kites and even the 
drawings of Leonardo da Vinci. They will then hone in 
on the Wright Brothers – Orville and Wilbur who 
were scientific enthusiasts, learning that the first 
recorded flight happened on 17 December 1903. 
Their learning will be concluded by investigating a 
local link and the first all British powered flight which 
took off from Walthamstow Marshes in 1909. 
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Chronology: Sequence some events in chronological order. Chronology: Place historical figures, events and 
artefacts in order on a given time line, using dates 
where appropriate. 

Chronology: Place historical figures, events and 
artefacts in order on a given time line, using dates 
where appropriate 

Investigating and interpreting: Use artefacts, pictures, 
stories, online sources and databases to find out about the 
past. 

Investigating and interpreting:  Use artefacts, 
pictures, stories, online sources and databases to find 
out about the past. 

Investigating and interpreting: Ask and answer 
questions such as What was life like before flight? 
What makes the Wright brothers significant? 

Knowledge and understanding: Give reasons why people 
from the past acted as they did. 
 

Knowledge and understanding: Use information 
gained from research to describe differences 
between aspects of life in different periods. 

Knowledge and understanding: Use information 
gained from a range of sources to draw conclusions. 

Vocabulary  
Use subject related vocabulary relating to the passing of time as well as recently, before, after, now, later, a long time ago, significant 



Year 3 – Our Learning Footprints in History 

In Year 3, children will learn about the changes that happened in Britain from the Stone Age, through the Bronze Age to the Iron Age. They will also learn 
about the Roman Empire and its impact on Britain, both in the short term and to the present day. This study will be followed by an investigation of Britain’s 
settlement by the Anglo-Saxons and Scots. These periods of history will be studied in a broad chronological order, to help support children’s understanding 
of the sequence of events and trends, e.g. invasion and settlement, over time. 
Unit Changes in Britain from the Stone Age to the 

Iron Age 
The Roman Empire BC 55- AD 60: Invasion, 
Settlement and Resistance in Britain 

Britain’s Settlement by Anglo-
Saxons 

Concept Cause and consequence Historical significance Continuity and change 
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 Changes in Britain from the Stone Age to the Iron Age. 

Develop the appropriate use of historical terms.  
Regularly address and sometimes devise historically 
valid questions. 
 

The Roman Empire and its impact on Britain 
Continue to develop chronologically secure 
knowledge of history 
Establish clear narratives within and across 
periods studied 

Britain’s settlement by Anglo Saxons and Scots 
Note connections, contrasts and trends over 
time 
Understand how knowledge of the past is 
constructed from a range of sources 
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In this unit, the children will learn that people have 
been living in Britain for a very long time. They will 
investigate the changes that occurred over a time 
span of 10,000 years during the three main periods in 
prehistory: the Stone Age, Bronze Age and Iron Age.  
During the Stone Age, the Neolithic Revolution 
changed the way people lived from hunter-gatherers 
to farmers. In the Iron Age, the Celts built hill forts for 
protection from their enemies, some of which 
contained entire villages within their imposing walls. 
Copper, then bronze and finally iron started to be 
used to make weapons and tools. 

Children begin this topic by recapping prior learning 
about the Celts and the hill forts they built to protect 
themselves from invaders.  They will learn that during 
the same period, in Italy, the Roman Empire had 
started to flourish. The children will investigate what 
had angered the Roman Emperor Julius Cesar enough 
for him to invade Britain in BC 55 and why his 
attempts failed. They will then follow the 
development of the Roman army to AD 42 when it 
had become the most efficient and effective army the 
ancient world had ever seen.  They will conclude the 
topic by returning to the Celts to examine their 
resistance and two of their most famous leaders – 
Caratacus and Boudicca. 

In this unit, the children will learn about what 
happened to Britain after the Roman 
withdrawal. They will find out who the Anglo-
Saxons were, discovering that a range of 
invaders came to Britain from Northern Europe 
to settle in Britain. They will examine their 
settlements and discover what life was like in 
Anglo-Saxon Britain. They will answer enquiry 
questions such as how was society organised 
and administrated? They will also investigate 
the legacy they left behind them and the 
problem with evidence and interpretations of 
the time. 
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Chronology: Use dates and terms related to the three periods and 
passing of time. 

Chronology: Sequence several events or artefacts on a 
timeline. 

Chronology: Uses dates to place events, artefacts and 
historical figures on a timeline. 

Investigating and interpreting: Discuss reliability of sources 
linked to the scarcity of primary sources. 
Pose a variety of questions. 

Investigating and interpreting: Study two different 
accounts of the same event, exploring similarities and 
differences. 
 

Investigating and interpreting: Refer to more than one 
source of evidence for a more accurate understanding of 
events. 

Knowledge and understanding: Describe similarities and 
differences between people, objects and events over time. 

Knowledge and understanding: Identify reasons for and 
results of people's actions. 

Knowledge and understanding: Describe features of 
periods studied, e.g. clothes, homes, beliefs and attitudes. 

 

Vocabulary  
Subject related vocabulary as well as century, decade, BC and AD, invasion, settlement, empire.   
 



Year 4 – Our Learning Footsteps in History 

The study of the different periods in the ancient age will culminate in Year 4 with a study of the Viking and Anglo-Saxon struggle for the Kingdom of England to the time of Edward the 
Confessor. In addition to this focus on British history, children will study the achievements, beliefs and legacy of one of the earliest civilizations - Ancient Egypt. We believe that no child 
should leave primary school without delving into the Tudor period and encountering some of our most notorious monarchs – Henry VIII and Elizabeth I. As part of their learning about the 
Tudor period, the children will focus on the famous explorer Sir Francis Drake, which will require children to revisit their prior learning about Christopher Columbus in Year 1 to answer 
enquiry questions about the effects of expansion and empire building. 
Unit The Viking and Anglo-Saxon Struggle for the 

Kingdom of England 
Ancient Egypt The Tudor Period: Exploration and Piracy 

Concept Continuity and Change Interpretation Cause and consequence 
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 The Viking and Anglo-Saxon struggle for the Kingdom 

of England to the time of Edward the Confessor. 
They should note connections, contrasts and trends 
over time and develop the appropriate use of 
historical terms. 

A depth study of Ancient Egypt. 
They should understand how our knowledge of the 
past is constructed from a range of sources. 
They should construct informed responses that involve 
thoughtful selection and organisation of relevant 
historical information. 

Pupils should continue to develop a chronologically 
secure knowledge and understanding of British, local 
and world history, establishing clear narratives within 
and across the periods they study. They should note 
connections, contrasts and trends over time and 
develop the appropriate use of historical terms. 
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In this unit, children will continue their learning about 
British history with a study of the mediaeval period.  They 
will continue to explore the theme of invasion and 
settlement by revisiting their learning from Year 3 about 
the Roman, Anglo-Saxon and Scot invasions.  In AD 787, the 
first three Viking ships landed on the Dorset coast from 
Denmark. As well as being excellent sailors, the Vikings 
were ferocious fighters. They plundered the monasteries 
and raided any settlements they could find. Eventually, 
they started to settle, finding the land more suited to 
farming than the forests and mountains of their homeland. 

In this unit, the children travel back to 3,000 years 
before the birth of Christ to learn about the Ancient 
Egyptians. They will discover that the Ancient 
Egyptians were united under one ruler, Menes, and 
the empire lasted until 30BC, when the Romans 
conquered Egypt. They will use geographical skills to 
map the area inhabited by the civilization to 
understand the importance of the River Nile as a 
water supply and for providing fertile farming lands. 
Their learning will be brought to life by a trip to the 
British Museum to marvel at the rich array of primary 
sources archaeologists have discovered that give us so 
much information about what daily life was like in the 
period. 

In this unit, the children will return to the period 
when Tudors ruled Britain. They will learn that in this 
period, Francis Drake sailed across the ocean, 
circumnavigating the world for the first time. Taking 
their learning from Year 1 further, they will learn 
about Elizabeth I - a complex and clever woman, who 
was adept at holding onto her personal power against 
all assaults on it. They will discover how English 
adventurers, such as Drake, wanted a share of the 
gold and silver Spanish ships were bringing back from 
their colonies. Was Drake a pirate or hero? The 
children will conclude their learning about this period 
by focusing on the 1588 Armada sent by the Catholic 
King of Spain and Drake’s role in protecting England.     

H
is

to
ri

ca
l 

Sk
ill

s 
  

Chronology: Understand that changes occur over time. Add 
evidence and dates to timeline to represent this. 
 

Chronology: Use terms related to the period and begin to 
date events & understand more complex terms e.g. BC/AD. 

Chronology: Use dates and historical terminology to 
describe events. 

Investigating and interpreting: Explore main events and changes 
in the period, giving causes and consequences. 

Investigating and interpreting:  Begin to evaluate the 
usefulness of different sources & Use evidence to 
reconstruct life in time studied. 

Investigating and interpreting: Give reasons why separate 
versions of the same event may differ in the accounts. 

Knowledge and understanding: Describe how some past events 
and actions of people affect life today. 

Knowledge and understanding: Give reasons for the 
changes in the features of the period studied.  

Knowledge and understanding: Give reasons for the 
changes in the features of the period studied. 

 

Vocabulary  
Subject related vocabulary as well during, chronology, era, dates, time period, raid, mediaeval, homeland, exploration. 
 

 



Year 5 - Our Learning Footprints in History 

In Year 5, children’s study of ancient civilisations will be extended by a study of Ancient Greece, where children will explore Greek life, the major achievements of this society and its 
influence on the western world. This will be followed by a comparative study of childhood in Victorian times and the present day. By drawing these comparisons, children will be exposed 
to some of the most significant developments of the last two centuries, from children’s rights to technological breakthroughs. By the end of Year 5, our pupils will be ready to explore one 
of humanity’s greatest ethical dilemmas: what constitutes a crime and how should this be punished? This thematic study will allow children to revisit their knowledge of the Romans and 
Anglo Saxons in the middle ages, as well as learning about some key figures such as the highwayman Dick Turpin, allowing them to make connections and draw conclusions.   
Unit The Ancient Greeks - what was their legacy? The Victorian Era –Society and 

Change 

Crime and Punishment – Changes 
from the Anglo-Saxons to the 
Present 

Concept Historical Significance Continuity and Change Chronological Understanding 
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 Ancient Greece – a study of Greek life and achievements 

and their influence on the western world. 
They should regularly address and sometimes devise 
historically valid questions about change, cause, similarity 
and difference, and significance. 

They should construct informed responses that involve 
thoughtful selection and organisation of relevant 
historical information. 
They should understand how our knowledge of the 
past is constructed from a range of sources. 

To continue to develop a chronologically secure 
knowledge and understanding of British history, 
studying a theme that extends pupils’ chronological 
knowledge beyond 1066. 
They should note connections, contrasts and trends 
over time and develop the appropriate use of 
historical terms. 
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In this unit, children will learn that our modern world owes 
a lot to the ancient Greeks. They are to thank for many 
ideas and inventions (e.g. the Olympic games, Ancient 
Greek theatres, architecture, literature and many more). 
Exploring the theme of social equality, children will learn 
that when political elections come around, we can thank 
the Ancient Greeks for inventing the idea of democracy. 
They will explore rich avenues of enquiry to discover what 
else we can thank the Ancient Greek for today and 
investigate how their legacy continues to influence our 
daily lives and the modern world. 

In this unit, children will learn about what life was like 
in Victorian Britain for people in different social 
classes. They will explore some of the significant 
changes of this era and consider how they affected 
people –focusing in particular on how life changed for 
children. By studying changes, children will evaluate 
the extent to which the Victorian era can be 
considered a time of progress and achievements and 
reflect on the legacy they have left us in modern 
times. 

This Crime and Punishment unit will allow children to 
extend their chronological knowledge beyond 1066 
through studying an important aspect of social 
history. They will find out about the legacy of the 
Roman justice system and crime and punishment 
through the Anglo-Saxon, Tudor and Victorian 
periods. This will require children to revisit our prior 
learning, focusing on how society was organised and 
laws established. They will use a range of primary and 
secondary sources to answer a range of rich enquiry 
questions such as how have our views about crime 
changed over time? 
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Chronology: Know and sequence key events in period studied. Chronology: Understand that continuity and change occurs 
over time. Add evidence and dates to timeline to represent 
this. 

Chronology: Identify significant changes within and across 
historical periods studied. 
 

Investigating and interpreting: Compare accounts of events from 
different sources – fact or fiction. 
Offer some reasons for different versions of events. 

Investigating and interpreting: Select reliable sources of 
evidence to answer questions about the past  

Investigating and interpreting: Identify connections and 
trends within and across the time periods. 

Knowledge and understanding: Use evidence to build up a 
picture of the past,selecting relevant pieces of information. 

Knowledge and understanding: Study different aspects of 
life for different people in the same period. 

Knowledge and understanding: Draw comparisons 
between an aspect of life in different periods. 

Vocabulary  
In addition to subject related vocabulary – legacy and period. 
 



Year 6 - Our Learning Footprints in History 

The first two history units in Year 6 introduce children to learning about 20th century global conflict. In Year 5, learning about the Victorian era enabled the children to begin to understand 
the concept of empire and expansion. This foundation provides a framework for understanding the concept of alliances during the First World War. The children will also draw upon their 
learning in Year 3 and 4 about invasion and settlements, as well as about Ancient Greece (Y5), to help them understand that there is a long history of conflict owing to territorial expansion. 
Building upon this learning, the children will learn about the Second World War. They will consider the impact of war on our city of London as well as considering the role of soldiers on 
the front line and those left behind.  In their final history unit, the children will explore one final ancient civilization – the Kingdom of Benin, comparing and contrasting the cultures and 
beliefs of the Benin with those of the British empire. 
Unit The First World War – Zeppelin air 

raids in London and Hackney  
World War II   The rise and fall of the Kingdom of 

Benin – contrasts with British history 

Concept Cause and Consequence Interpretation Similarity and Difference 
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 A local history study - a study of an aspect of history 

and a site dating from a period beyond 1066 that is 
significant in the locality. 

A local history study - a study of an aspect of 
history and a site dating from a period beyond 
1066 that is significant in the locality. 

A non-European society that provides contrasts 
with British history - Benin (West Africa) c. AD 
900-1300. 
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In this unit, the children learn about how the Frist 
World War affected our local area of Hackney. They 
begin by building a detailed knowledge of the global 
scope of the conflict before zooming in on the local 
impact of the Zeppelin air raids in Hackney and other 
parts of London. Using primary sources from Hackney 
Museum and the BBC archives, the children will be 
able to build a detailed understanding of the physical 
and human impact of the raids on our locality. This 
learning will culminate in a poignant visit to the site of 
the first Zeppelin to hit London. 

In this unit, the children learn about how civilians at 
home in Britain were affected during the Second 
World War. They will understand how night after night 
of consecutive air raids during the Blitz affected urban 
communities (especially those in our home city of 
London) and find out how people tried to stay safe in 
times of danger. They will also understand the role of 
women and others left behind, who worked to keep 
their nation strong whilst many men were away 
fighting. As well as understanding the role of women 
and other adults, they will learn what happened to 
children who were evacuated from the city to the 
country. 

In this unit, the children learn all about the rise 
and fall of the kingdom of Benin. They will draw 
on their knowledge of other ancient civilizations 
(Egyptians and Greeks), to compare and contrast 
the cultures and beliefs of the Benin. They will 
extend this knowledge by examining similarities 
and difference between Benin and the British 
empire. Examining and evaluating a range of 
sources will help the children to deepen their 
understanding of this empire and to develop our 
skills as historians. 
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Chronology: Relate current studies to previous learning and make 
comparisons between different times in history. 

Chronology: Place current study on time line in relation to 
other studies using relevant dates and terms. 

Chronology: Describe and explain key changes in historical 
period (e.g. political, cultural, social, religious and 
technological changes) 

Investigating and interpreting: Select suitable sources of evidence 
giving reasons for the choice 
 

Investigating and interpreting: Evaluate the usefulness and 
accuracy of different sources of evidence. Understand that 
some evidence is propaganda, opinion or misinformation 
and this effects interpretations of history. 

Investigating and interpreting: Explore all available 
evidence to form their own opinion on a historical event 
 

Knowledge and understanding: Explain and evaluate causes and 
consequences of the main events, situations and changes in the 
period studied 

Knowledge and understanding: Bring knowledge gathered 
from several sources together in a fluent account 

Knowledge and understanding: Use research and prior 
learning to explain why there are social, cultural, religious 
and ethnic diversities within societies in Britain and the 
wider world. 

 

Vocabulary  
In addition to subject related vocabulary – continuity, social, religious, political, technological, social. 



 


